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Abstract
Research shows many faculty members in higher education do not engage in 
conversations about race in the classroom, and the consequences are significant 
for all students but particularly for students of color (Linder et al., 2013; Pasque et 
al., 2013; Quaye, 2012). Ignoring issues of race can lead to an increase in racial 
conflict and microaggressions. When ignored or mishandled, racial conflict can 
distract students from their schoolwork, cause emotional distress, perpetuate poor 
interpersonal and intergroup relations, silence students of color, and undermine the 
learning process (Pasque et al., 2013). Given these negative impacts for students 
of color, it is important for universities and colleges to address the lack of training 
opportunities for educators to develop inclusive pedagogical skills. Teacher 
educator programs prepare educators to teach in diverse and multicultural settings; 
however, educator development programs are not required for faculty and staff in 
higher education. Therefore, faculty and staff are underprepared to teach and 
support diverse student populations. Using a systems theory framework, I 
demonstrate how the inability to engage in conversations about race and racism, 
address racial microaggressions, and resolve racial conflict in the classroom is a 
direct result of a system that does not provide educator development opportunities 
focused on inclusive teaching. Given the benefits of inclusive pedagogy on student 
learning, I recommend universities and colleges shift their framework on how 
educators teach and create opportunities for faculty and staff to develop inclusive 
pedagogical practices in order to foster an inclusive learning community. 
Purpose
Using a systems thinking lens, the purpose of this paper is to demonstrate how 
faculty development opportunities focused on inclusive pedagogy can create a 
more inclusive learning environment for students of color. Student protests are an 
inevitable byproduct of a system that does not provide educator development 
opportunities for staff and faculty to develop inclusive pedagogical skills. 
Consequently, student learning is negatively impacted because of the inability of 
faculty and staff members to engage in conversations about race and racism, 
address racial microaggressions, and resolve racial conflict in the classroom.
Systems Approach
One way to understand the complexity of implementing pedagogical change in 
higher education is through a systems thinking framework. 
Systems Thinking
● Holistic analysis that considers the interconnectedness of all parts (Senge, 1991)
● Organizations often solve problems without understanding the problem within 
the context of a larger system (Senge, 1991)
● Systems thinking is effective in finding solutions to complex problems and 
creating sustainable systemic change
Iceberg Model
Event: Student protest and activism; lack of training on inclusive pedagogy
Patterns/Trends: Everytime students express dissatisfaction, a community forum, 
or similar event, is called to “discuss the event with civility.” Faculty and 
administrators in those meetings often minimize students’ experiences, justify 
students’ concerns as isolated incidents, and point to all the ways in which progress 
has been made in the areas of diversity and inclusion. Because root causes are never 
addressed fully and short-term solutions are applied, students over time will become 
dissatisfied again, protest, and the cycle begins again.
Underlying Structures: 
● Faculty hold the most power within the organization and therefore have the most 
influence, particularly when it comes to curricular and classroom autonomy
● Lack of racial diversity at all levels within the organization (26% students of 
color, 30% staff of color, and 14% faculty of color)
● Center for Teaching and Learning workshops on developing pedagogical skills 
are not mandatory or tied to any system of accountability
Mental Models
● Learning occurs from teacher to student only
● Faculty know their content best and should have full power and autonomy over 
the curriculum and classroom
● Conversations about race in the classroom are unnecessary and take away from 
the course content
● It is not the faculty member’s role to facilitate conversations about race or 
mediate racial conflict
● The belief that all students are welcome and equally supported in the classroom
The mental models and structures create an environment where faculty 
members are not encouraged to develop inclusive pedagogical skills; therefore, 
faculty members are not fully prepared to serve diverse student populations 
and may lack the skills required to facilitate conversations about race and 
culture. Changing the mental models and system structures will lead to a 
different pattern of behavior that could result in students of color feeling 
supported and validated in their educational environment. 
Future Directions
Given the benefits of inclusive pedagogy, colleges and universities can serve 
all students by shifting their framework on how educators teach. Faculty members 
often use traditional methods of instruction, which serve to exclude some rather 
than include all students (Tuitt, 2003). In a traditional teaching model, only the 
professor is responsible for teaching and learning is one directional. Traditional 
teaching models do not recognize and adapt for the diversity of experiences 
students can bring to a learning environment. By shifting from traditional teaching 
models to inclusive pedagogical practices, institutions can transform the culture 
and climate to better support diverse student populations.
Utilizing the existence of Reed’s center for teaching and learning, we can 
continue to create spaces for faculty to reflect and develop their teaching skills. 
We can introduce new notions of teaching and learning and the different roles 
professors and students play in creating a learning environment. In addition to 
shifting our mental models, we need to create new systems that reinforce the new 
mental models. If the goal is to expand the capacity of faculty members to teach in 
culturally responsive ways, then we need to create a system of support and 
accountability. Shifting our mental models about teaching and learning and 
reinforcing these new mental models with a form of accountability will lead to 
long-term sustainable change in regards to racial campus climates.
Literature Review
Inclusive Pedagogy:
● Inclusive pedagogy is a teaching method that takes into account the diverse 
experiences and perspectives of students. In an inclusive learning environment, 
all students are given equal access to learning and are co-creators of 
knowledge 
● Instruction is delivered in a way that reduces learning barriers (Florian & 
Hawkins, 2011)
● As colleges and universities are becoming multicultural organizations, 
educational leaders are realizing it is how we teach rather than what we teach 
that actually matters (Jackson, 2005; Danowitz & Tuitt, 2011)
Educator Development:
● Emerged in American higher education in the 1950s during times of social 
change and student activism (Berquist, 1992; Rice, 2007; Ouellett, 2010)
● Rise of the student rights movement increased pressure on faculty to sharpen 
their teaching tools and broaden the scope of faculty development beyond 
publication success to include a holistic focus on both scholarship and teaching 
(Berquist, 1992; Gaff & Simpson, 1994; Lewis, 1996; Rice, 2007)
● Student-centered pedagogical methods such as active learning and 
inquiry-based learning strategies brought students directly into the teaching 
and learning process (Barr & Tagg, 1995; Sorcinelli et al.,2006). 
● Rapidly changing student demographics require educators, especially 
administrators and faculty, to develop multicultural competencies that allow 
them to more effectively serve an increasingly diverse student population 
(Danowitz & Tuitt, 2011)
Faculty Readiness To Discuss Race in the Classroom
While faculty members may value diversity and are in a unique position to 
facilitate classroom diversity that pedagogically avoids, supports, or challenges 
students’ learning about race, many faculty make few to no changes in their 
classroom practices to deal with issues of race (Pasque et al., 2013)
● Failure to respond to racism in the classroom is rooted in the lack of 
understanding of the significance of racism in students’ lives (Boysen, 2012)
● Both white and students of color desire for faculty to intervene in racially 
hostile situations and report that many faculty fail to do so (Boysen, 2012)
● Faculty neglect to intervene because of a lack of training, experience, or 
willingness to engage in difficult dialogue (Sue et al., 2009). Some do not 
intervene because they do not recognize when racial microaggressions occur 
(Pasque et al., 2013) or because they are perpetrators of microaggressions 
themselves (Boysen, 2012)
● Faculty need to develop skills in facilitating dialogues about race and racism in 
the classroom (Pasque et al., 2013; Quaye, 2012)
Impact of Inclusive Pedagogy on Students
● When faculty do not engage in conversations about race, the consequences are 
significant for students of color (Linder et al., 2013)
● Ignoring issues of race can lead to an increase in racial conflict and 
microaggressions (Pasque et al., 2013; Linder et al., 2013)
● When ignored or mishandled, racial conflict can distract students from their 
schoolwork, cause emotional distress, perpetuate poor interpersonal and 
intergroup relations, silence students of color, and undermine the learning 
process (Pasque et al., 2013)
● Both white and students are most satisfied with faculty who employ 
methodologies that are inclusive of cultural differences, construct 
environments where cultural perspectives are shared, and require assignments 
that challenge students to think critically about issues of diversity and equity 
(Villalpando, 2002)
● Students who had meaningful interactions with diverse peers and exposure to 
multicultural curriculum consistently reported positive gains to their education 
(Light, 2001)
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Background
In the fall of 2015, student protests erupted across many colleges and 
universities in the United States, including my own at Reed College. The student 
protests at Reed centered around the experiences of marginalized students, 
particularly students of color, and what they perceived to be a lack of institutional 
support. A common source of frustration for students of color was the inability of 
their instructors to engage in conversations about race and racism, address racial 
microaggressions, and resolve racial conflict in the classroom. Watching student 
protests unfold on my campus and across the nation, I was struck by the 
following: (1) the lack of awareness by faculty, staff, and administrators regarding 
the depth of isolation felt by students of color, (2) the deeply ingrained discomfort 
in talking about root causes of that alienation, and (3) the paucity of resources 
dedicated to teaching community members how to effectively communicate with 
each other, especially about issues of race. Often, a common response to campus 
unrest is to increase support services for historically marginalized students. While 
these are essential services, it is equally important to address the institutional 
structures that perpetuate their marginalization. It is important for colleges and 
universities to change the learning environment, not pathologize or further 
marginalize the individuals experiencing the environment. Jessika Chi: chi1123@pacific.edu
